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Project Profile    Policies and Strategies for Young Children’s Successful Transition toward Socialization and School
The proposal being presented consists of a multinational character and groups together the projects for early childhood and preschool education that were proposed by Venezuela and Barbados.  At the same time, this proposal responds to the requests of the CIE Authorities and Executive Committee, which met in November 2005 and whose agreement states: we request the Technical Secretariat “to prepare a proposal directed at improving the quality of early childhood and preschool education that responds to the Mandates of the Ministers of Education.”  At the same, this proposal will be presented to the VI Meeting of CIE Authorities to be held in April 2006.

Project Name:  Policies and Strategies for Young Children’s Successful Transition toward Socialization and School

Proposing Countries:  Venezuela, Barbados, and the Education and Culture Section of the OAS in response to the CIE mandate.

Other Participating Countries, Agencies, and Organizations:  All of the member States of the OAS through their respective Ministries of Education, particularly from Venezuela and Barbados, universities, Programs and quality experiences in the project themes, the USAID Centers for Excellence in Teacher Training, international organizations:  UNICEF, the World Bank, the Van Leer Foundation of Holland, and other invited agencies.

What:

This project will contribute to strengthening the institutional capacity of national directors for early childhood and basic education in order to develop policies and strategies oriented to preparing young children for success in life and school.  The goals of Education For All 2015, the Convention on the Rights of the Child (January 2006), and the Ministers of Education from CIDI (August 2005) agreed to expand quality early childhood education as a means to fight poverty.  In facing this challenge, we need to learn and examine the advances and lessons learned from giving comprehensive attention to children, from birth until they begin primary school.  We seek to identify significant transition experiences from the home to early childhood and basic education; likewise, practices that produced new patterns of conduct and reading competencies, writing, and mathematics had an influence on the reduction in the percentages of repetition in first grade.  The research argues that these goals can be reached if we begin working with young children from birth.  The project will carry out two symposiums that will be useful in discovering the advances taking place in the countries and sub-regions; to carry out training in theory and practice; to evaluate the situation surrounding early childhood, pre-school and basic education; as well as collecting the lessons and the challenges for the design and execution of policies in the hemisphere.

· The first symposium will examine the proposal presented by Venezuela to the CIE, to be realized during 2006, with a theme centered on young children from age zero to three years, where each country will contribute experiences, research, lessons learned, transition practices from the home to the Center or from non-school programs.  The same countries will bring experiences that have demonstrated success, research, and evaluations.  In the same way, professionals that have had a significant experience will be invited to share with the rest of the group.

· The second symposium is anticipated to take place in 2007, the agenda will encompass the transition of children from the Care Center to pre-school; and, from pre-school to basic education; the lessons learned on reading, writing and mathematical competencies.  The countries will bring experiences that have shown success, research, evaluations, among others.  The experiences from the Centers of Excellence and Teacher Training of USAID will be analyzed to study the ability to replicate these experiences in other countries.  Part of the project proposal of Barbados, on the use and application of educational materials could be part of the agenda.  

Both symposiums will culminate to form a final report.  The national reports, experiences and sub regional and hemispheric documents will be published on the websites of the government sectors, universities, and international organizations, OECT/OAS, CIE, among others.

NOTE: This project will be articulated with the proposal of the Degreed in Childhood Education (to be approved), proposed by the Technical Secretariat of CIE to CIDA, Canada.  It will also include other experiences on a global level that depend upon support from international organizations.

Context:

The Educational Panorama of the Americas published by the Regional Project for Educational Indicators (PRIE) in November 2005 by Mexico, UNESCO, and the OAS and reports that in the year 2002, 5.7 million dollars were allocated to re-enroll those who dropped out of primary education and 11 million dollars to address the problem of repetition in primary and secondary education.  On the other hand, the report on Education For All 2005 from UNESCO states that 9.3% of children in Latin America and the Caribbean repeat first grade.  These figures demonstrate that a critical period exists within the first two years of basic and primary education that should be given more attention.  See Attachment 1 on the Indicators of Repetition and drop-out 2005.

The scientific studies from the last 30 years demonstrate that the first five years of life of boys and girls, especially boys, are decisive in their human development.  It is known that intelligence, personality, social behavior, physical development, sense of security, and other potentialities are formed before birth.  If development of these capacities can be stimulated, it would provide long term social, political and economic benefits for a country (Carnegie Foundation, 1974; Mustard, 2005).  This is equivalent to saying that basic competencies in reading, writing, and mathematics that are constructed at young ages and early childhood education, can contribute to the solution to this problem.  As the OECD (2004) points out, the first years of life constitute the first step in a process of learning that lasts all through life.

Other research is confirming that comprehensive attention programs, with high quality teachers and strategies centered on young children, benefit young children, their families, and communities.  The longitudinal studies, among them the High Scope study, similarly demonstrate that each dollar invested saves almost 16 dollars in reducing school drop-out rates, as well as promoting more productivity and higher levels of social, emotional, and intellectual abilities.  Just the same, the studies represent a very effective and low cost means of strengthening society and breaking the cycle of poverty (Schweihard, 2005).

On their part, governments and social sectors have assumed political promises and goals, such as the right and access to universal, quality education that promotes equity, respects cultural, ethnic, and linguistic diversity, and integrates children with special needs.  In rural, indigenous, African-American, and marginalized urban populations, these promises and services are just beginning or do not yet exist; this is a situation that demands priority under the theme of equity.  The lack of educational opportunities to develop the full potential of children influences their preparation because the foundation has not been built in which to construct the necessary competencies for their incorporation into school.  This reality demand that governments take notice of what is happening in the hemisphere and it is reaching the most marginalized groups in society.  See Attachment 2 SURVEY OF COUNTRIES on the priorities of attention in early childhood education.  January 2006.

The circumstances of the XXI Century are changing the educational landscapes, generating challenges to shaping educational services with equity and quality and also to governments in designing pertinent policies to train human resources to increase investment at this level.  The project will offer space to understand and share the state of the art in attention to young children ages zero to six and the learning processes in reading, writing, and mathematics in the first years of basic education.  As neuroscience states, “The earlier, the better.”

Why (Rationality): (1/2 page)

· Neuroscience is demonstrating more each day that the learning process and the development of ability and conduct begin from within the womb, when human beings are in the formation process.  The critical stages in this process are the experiences where changes in the medium begin to occur.  For example, the transition from the family context to socialization in the Center; from the Center to pre-school; and from pre-school to basic education where basic competencies should be formed in reading, writing, and mathematics.2,3,4
· Commitments exist with Education For All, the Convention on the Rights of the Child, the Declaration of Scarborough of the Ministers of Education and the Committee of Authorities and the President of the CIE:

Res. CIDI/RME/DEC. 5 (IV-O/05) Scarborough Declaration and Commitments to Action,  Ministers of Education: “We recognize the need to expand the educational structure from early childhood education due to its very positive impact the quality of education and the reduction of inequality”

The Commitments to Action, it is requested that the CIE “Help so that a dimension within Latin America and the Caribbean exists in the Symposium on ‘Early Childhood Development: A Priority for Sustainable Economic Growth and Equity” of the World Bank and the follow-up in cooperation with the Inter-American Development. 

The Action Plan for 2005-2007, in light of the agreements made by the Authorities and Executive Committee of CIE at the meeting in November 2005, recommends to the Technical Secretariat to “Prepare a proposal focusing on improving the quality of early childhood and preschool education that responds to the Mandates of the Ministers of Education.”  This will be presented at the Sixth Meeting of Authorities of CIE in April 2006.

· Within the Convention on the Rights of the Child, the Committee on the Rights of the Child, in its 41st meeting in November 2005, approved General Comment No. 7, which states, “Implementation of the rights of children at infancy.  The Committee interprets the right to education during infancy, beginning from birth” (No. 28, page 13).

Project Objectives:
· To train national directors in charge of servicing early childhood, preschool, and basic education.  This training can offer them tools that support development of strategies, experiences, specialized literature, investment policies and transition to benefit children from age zero up to the first two years of basic education.

· To exchange experiences and to review the fundamental bases for quality in working with children less than six years old: theory and pedagogical practice, processes for transition from the family up to the first two years of basic education, and the basic competencies for reading, writing, and mathematics. 

· To strengthen networks for teachers, specialists, universities that train teachers of early childhood education and support these processes by publishing updated information on OECT/OAS website, in specialized forums, through the CIE, Ministers of Education, and others.  To prepare and diffuse reports, materials, and specialized documents.

· To combine the efforts of international organizations and agencies, projects with loans, and experiences with central themes that will support the project.  To develop this articulated project with the Degreed in Early Childhood Education program (if it is financed).

Geographic Coverage (region or sub-regions): All of the OAS Member States

Project Components (1 – 2 pages)

Component 1:

Symposium:  Understand and divulge the state of the art of attention to education in early childhood (boys and girls) from birth up to age three.


         2 The provision of preschool education refers to the last two years for children in the early childhood education

             centers, preschool, or kindergartens that precede the first grade of basic education.

          3 Basic or primary education, according to the naming in which each country denotes this part of the education

             system.  4 Approved in Tobago, August 12, 2005. 
Actividades:

· Regional meeting of national directors of early childhood, coordinators of projects and invitees of the 34 countries within the hemisphere.  Elaboration of the questionnaire on the situation and experiences in each country (identification of antecedents of programs, policies and experiences, modalities of attention, responsible institutions, work methodologies, coverage, resources, cost/benefit, financial organisms, follow-up and evaluations made, 
· limitations, lessons learned, challenges, unresolved issues, diffusion of experiences, from zero to three years of age)

· Elaboration of reports by country

· Elaboration of regional documents that consolidate the reports of each country and sub-region.  Venezuela will prepare the Final Report of the Symposium and State of the art to the attention to education in early childhood in the hemisphere.  (with support from other countries and the Technical Secretariat of the OAS)

· Expansion and updating of the Web and association with specialized networks.  Publication of the regional report and country reports in English and Spanish.
· Evaluate and do follow-up for the results of the first Symposium.  Prepare Indicators for follow-up and evaluation.

Note:      The World Bank has a special interest in working on experiences from zero/three years.

               United Nations. Convention on the Rights of the Child. Committee on the Rights of the Child,

               41ava. Meeting, “General Commentary No. 7 (2005) Implementing the Rights of the Child in the
First Years of Infancy.” Geneva, January 9-27 2006.

Component  2:  

Symposium:    Policies and strategies for a successful transition of the child toward socialization outside of the home and school settings.

Activities

· Meeting of national directors of childhood and basic education in the hemisphere to analyze the challenges and advances in the themes of transition from initial to basic and of the basic competencies of reading, writing and mathematics.  It to include experiences and lessons of care to urban-marginal, rural, indigenous and African-American populations 

· Visit the Centers of Excellence from the USAID experience and others of the transition from initial to basic 

· Prepare and exchange national reports containing experiences that were successful in the countries, update the OAS Website and associate specialized networks.  Establish a communication network between those responsible in each country.

· Prepare documents to orient teaching – the process of learning to read, write and do mathematics with the participation of teachers, specialists and experts in these disciplines.

· Turn in the Report on the State of the Art of the attention to children between the ages of zero and three in the hemisphere

· Present the evaluation report in accordance with the indicators selected in the Symposium.

· Have a technical meeting at OAS headquarters, with a team of national directors, project coordinators and representatives of international agencies to prepare final reports.

Description of Activities by Component: (1-2 pages)

Component 1:

Symposium:  Understand and divulge the state of the art of attention to education in early childhood (boys and girls) from birth to age three. 
Activities: 

· The Ministry of Education of Venezuela with the support of the Technical Secretariat of the CIE (Education and Culture section/OAS), will prepare a questionnaire on the situation and experiences in each country.  The national directors of early childhood education will prepare a national Report in which they will participate in the regional Meeting of directors.  The goal is to have 34 delegated countries in the hemisphere.  Also invited to participate are coordinators of projects, university professors, and civil society institutions.  Support will be requested from the Committee of the Human Resources Fund to obtain scholarships for the travel of 33 delegates.  The OAS will do carry out the procedure on an internal level.

· The participants will attend conferences with theoretical-practical information and they will present the country reports by sub-regions (Andean, Caribbean, Central American, North American, and Southern Cone) and will make a contribution to the hemispheric report with national information.  It will be an opportunity where countries that are less-developed can take the lessons learned and evaluate the possibilities of work with these age-groups in their respective countries.

· The Final Report of the Symposium and the editing and publication of the “State of the art to the educational attention to early childhood in the hemisphere” will be prepared in Venezuela.  The project will finance the consultancies.  The documents will be published in English and Spanish on specialized networks.  The Technical Secretariat of the OAS will assess and support all the activities of the Symposium, reports and publications.  

· A Committee of national directors and agencies will prepare evaluation indicators from this Symposium and the next, which will be applied in the countries to continue the activities that they accomplish.  In the next Symposium, the information will be analyzed and decisions will be made based on the results of the evaluation.

Component  2.  

Symposium:    Policies and strategies for a successful transition of the child to socialization and school.  

Activities

· National directors of early childhood and basic education from the hemisphere will meet so that both levels can reach agreement that facilitate the transition of children from early childhood education or pre-school to the first grades of basic education; they will also analyze the pedagogical practice and the competencies of the children in reading, writing and mathematical ability.

· The Symposium will offer conferences with updated theoretical-practical content on successful and innovative experiences on:  integral attention to children from age zero to six, articulation between pre-school and basic education, pedagogical practice, methodologies, materials and strategies for the teaching and learning of reading, writing and mathematics; teacher training and factors that contribute or impede the articulation between the two education levels.  

· The directors of early childhood and basic education will prepare a report to present in sub-regional groups:  Andean, Central American, Caribbean, North American, and Southern Cone.  The reports will include policies, strategies and actions that will be developed to apply the thematic contents of this event, basically with urban-marginal, rural, indigenous and Afro-American population areas.  

· The Symposium headquarters will offer the opportunity to observe the experience of the Centers of Excellence that supported USAID on reading, writing and mathematics as well as other experiences of the transition from early childhood to basic.  The participants will be able to evaluate the possibilities of adaptation and replication of these in the countries.  The informative documents of the experiences to be observed should be prepared in English and Spanish to facilitate the participation of all countries.  The project expects to receive financial support for translations.

· The results of the indicators of evaluation will be analyzed and agreements will be reached in order to continue the initiative in the countries or projects.  The establishment of communication networks will be continued and promoted among the responsible persons of each country. 

· The host country, with the assessment and support of the Technical Secretariat of the OAS will prepare the final Report and seek additional resources to create a publication on a hemispheric level and continue some of the initiatives of the countries.  A meeting will take place, at the end of the second year at OAS headquarters to define the documents and the evaluation that will be presented to the authorities of the CIE; the possibilities to continue plans with other international agencies that cooperated with the execution of the project will be analyzed.  All of the documents will be published on the OAS website and other specialized networks.   

NOTE: UNICEF- TACRO (February 2006) and the Bernard Van Leer Foundation of Holland (March 2006) expressed a special interest in the work with indigenous communities and on the subject of transition.  

Who:

· Name of the organization(s) that play a key role in administration and implementation of the project.  To approve the project: 
Ministers of Education from Venezuela, Barbados, and Education and Culture Section of the OAS.  National directors of early childhood and basic education on the hemispheric level. 

· The OAS will formally invite the World Bank, UNICEF, the Van Leer Foundation and other international bodies and institutions of civil society interested in working with these themes, the targeted population and challenges in education.  

Evaluation of Impact: 

The 2 Symposiums will contribute to the quality and equality of the development of Programs for the attention to early childhood, the understanding of the state of the art of teaching methodologies, the design and evaluation of policies, the expansion of experiences based on the lessons learned, the supplying of learning materials for all ages, and the improvement of pedagogical practice for teachers.  The results that will be obtained will serve to contrast the percentages of repetition and desertion in the first two grades (those who received attention and those who did not); it will also help with the extension of coverage and improved quality in the actions of early childhood education.  

· Short-term: Publication of the national, regional, and hemispheric Reports with the State of the Situation and experiences with children from age zero to three.  Updating of the OAS Webpage and association with early childhood, pre-school, and kindergarten education sites as well as those from other organizations.  

· Long-term: Count on tools that facilitate the means to overcome the problem of successful transition toward basic or primary school, and ultimately use another strategy to reduce the percentages of those who repeat the first grade of basic education.  

Results and Products: (1/2 page) 

· More than 50% of national directors of early childhood and basic education within the hemisphere, re-entered, with modern tools, practical-theoretical information that is updated to generate policy, selected work strategies, counting on more technical criteria to support the transition and more articulated work with basic education in a more sustainable way. 
· At least 1 University per country and 2 international agencies with a greater percentage of work in support of the Ministers of education in themes of integral care to children between age 0 and 6 and the transition between these different stages.

· Developed policies to achieve a larger percentage of capacitated teachers in early childhood and pre-school education by the Ministry of Education, in partnership with a university.

· Developed policies to achieve better coverage, with more culturally pertinent work to address young populations of marginal urban areas, indigenous and Afro-American communities.

· Inter-agency support, particularly with the World Bank, UNICEF, the Van Leer Foundation, AMEI, non-governmental organizations and other sectors, among them health.

· Updated WebPages with the national, sub-regional and hemispheric reports in addition to experiences with lessons learned with a wide distribution.

· Possible combination of this project with the proposal of the Degreed in Early Childhood Education Project which focuses its actions toward the specialization of teachers that work at the early childhood education level and universities that cultivate teachers with this specialty.  

Risk Assessment (1 page):

· No contribution to the project from CIE or other involved countries:  Venezuela and Barbados.

· The change of authorities can change the order of the political priorities in the countries for early 

childhood and/or pre-school education, the themes of reading, writing and mathematics and the processes of transition.

· Resistance to change by the national directors and not accept the necessity to break paradigms.

· Difficulty to manage the indicators on the evaluation and follow-up of the project’s actions.

· The initiatives of other projects with the same target population that are not associated with the OAS.
· Lack of financial resources at some moment during the execution of the project.

· The inability to gain support from the requests made concerning the tickets for OAS scholarships.

Person to contact for information requests:  Until this project including the proposals of Venezuela and Barbados is approved: 

Name, Title, telephone, e-mail address of the official from Venezuela responsible. 

Name(s):     Gaby Fujimoto

Position:  Senior Education Specialist

Organization:  OAS, Telephone: (202) 458 6228, Fax: 202 458 3149, E-mail: gfujimoto@oas.org
Estimated Budget for the Project:

a) SG/OAS:
  Scholarships in 2006 for 33 countries year 2006   US$ 32,000 

  Scholarships in 2007 for 33 countries year 2007   US$ 32,000


                
Sub total Scholarships/tickets for two years

64,000

b) Counterpart of the countries, average of 10.0 per country, for 2 years for 20 countries                 
400,000

c) Special education account, CIE and Ministers of Education for two years


329,300

     Special CIE account, Over Head of 5% for two years




16,465




Sub total requested to CIE for two years


345,765

d)  Search for other donors,  UNICEF, IBD, World Bank,  the Van Leer Foundation, OEI (per year)  
50,000

TOTAL










859,765 

NOTES ON DETAILS OF THE COST:

1. The budget for the first year includes amounts requested by Venezuela:  5,000 in capacity (includes elaboration and application of the questionnaire on the national level); 9,800 for documents, final report, and publication of the state of the art; 10,500 on teams (1,500 for teams plus 9,000 to coordinate the meeting in September); 15,000 for contracts (7,500 for specialists in systemization, graphic designers of the state of the art and 7,500 for simultaneous interpretation); 2,000 for cost of delivery; total 42,300.

2. The Over Head corresponds to 5% of the total amount requested of CIE, equivalent to US$16,465 for the two years.  The Technical Secretariat of the CIE will support the countries in the preparation of the questionnaires and reports; preparation, execution and evaluation of the Symposiums, support for technical demands, inter-agency coordination, selection and translation of the specialized literature, communications, among other things.  The costs that these responsibilities create will be executed under the charge of the Over Head.

3. The rubrics for the tickets and the terminal expenditures for the symposium will be administered from OAS headquarters (32,000 plus 32,000).  It is also foreseen that the cost of travel and capacitating (15,000) to facilitate the assistance of assessment, contracts for the translation of documents, payment of travel to meetings of other agencies and costs to update the OAS webpage.

4. For the second year, the budget includes basically the same regulations with the host country.  Support for the organization, execution and evaluation of the Symposium.  It is expected that the costs of preparation and translation of the Guides and the reports of the Centers of Excellence (15,000) and capacitating costs (5,000).

5. In the second year, a meeting of final evaluation will be held at OAS headquarters.  The costs are estimated in terms of capacitating and travel.  The agencies that participate in this session will finance the participation of its respective delegates.

6. If the Degreed Project postulated to CIDA Canada is approved, it will be articulated as much as possible with the planned actions.  

See Attachment layout of Years 1 and 2

Time period of the Project (two years, consecutive)

Estimated Costs: 

	Year
	
	
	
	
	
	
	
	

	
	
	Capacitation and professional development, invitees
	Trips and transportation
	Documents and publications
	Equipment and support for meetings (location, equipment rental)
	Contracts of personnel, interpretation/translation, CPR, others.
	Others/Web and communication, delivery costs
	TOTAL

	Component
	Activity
	 
	 
	 
	 
	 
	 
	

	 1
	Simposium I
	 51,000
	 43,000
	 9,800
	 10,500
	50,000
	5,000
	169,300

	 2
	Simposium II
	115,000
	38,000
	23,000
	 3,000
	40,000
	5,000
	224,000

	Totals: 
	
	166,500
	81,000*
	31,800
	 13,500
	90,000
	10,000
	391,300

5% OH

16,456

407,765*


*Includes 64,000 that will be requested from Scholarships to pay for tickets.

Funds Requested

	Funds Requested from CIE
	Funds that will be requested from Scholarships
	Funds to Support the Member States
	Counterpart funding

	First  Year

 $137,300
	$32,000
	$200,000
	UNICEF, World Bank, AMEI, Van Leer Fund, IDB, CENDI, etc.

	Second Year 

$192,000
	$32,000
	$200,000
	UNICEF, World Bank, AMEI, Van Leer Fund, IDB, CENDI, etc.  

	Overhead $16,465
	
	
	

	 Total $345,765
	Total $64,000
	Total $400,000
	Approximately $50,000 is promised over the next two years for the project duration.


Costs estimated per traveler to participate in the Symposiums

The costs of the passengers for the Funds Committee of Human Development

	Country
	Round trip ticket to Caracas
	Per diems (Requested from SEDI)
	Total Cost of the Trip

	Antigua and Barbuda
	1285
	900
	2185

	Argentina
	650
	900
	1550

	Bahamas
	750
	900
	1650

	Barbados
	1050
	900
	1950

	Belize
	790
	900
	1690

	Bolivia
	1000
	900
	1900

	Brazil
	820
	900
	1720

	Canada
	720
	900
	1620

	Chile
	950
	900
	1850

	Colombia
	420
	900
	1320

	Cuba
	1250
	900
	2150

	Dominica
	1250
	900
	2150

	Dominican Republic
	500
	900
	1400

	Ecuador
	375
	900
	1275

	El Salvador
	950
	900
	1850

	Grenada
	1500
	900
	2400

	Guatemala
	980
	900
	1880

	Guyana
	1250
	900
	2150

	Haiti
	630
	900
	1530

	Honduras
	730
	900
	1630

	Jamaica
	850
	900
	1750

	Mexico
	860
	900
	1760

	Nicaragua
	1000
	900
	1900

	Panama
	650
	900
	1550

	Paraguay
	1050
	900
	1950

	Peru
	650
	900
	1550

	Saint Kitts
	1280
	900
	2180

	S. Lucía
	1250
	900
	2150

	S. Vicent
	1250
	900
	2150

	Suriname
	1250
	900
	2150

	Trinidad and Tobago
	1270
	900
	2170

	United States
	800
	900
	1700

	Uruguay
	960
	900
	1860

	Venezuela
	Host country
	900
	900

	Total
	30970
	30600
	61570


Chronogram: 

	
	Year 
	2006
	2006
	2006
	2006
	2007
	2007
	2007
	2007
	2007
	2008
	2008
	2008

	Component
	Activity Month
	June
	Aug
	Sep 
	Dec
	Jan
	July  
	Aug
	Oct 
	Nov 
	Dec
	Jan
	Feb

	1
	 Simposium I
	 XX
	XX
	VE
	 XX
	 XX
	XX 
	XX
	XX
	 XXX
	XX 
	XX
	XX

	2
	Simposium II
	
	
	XX
	XX
	XX
	XX
	XX
	PE, JA, HO
	XX
	XX
	XX
	XX

	
	Evaluation OAS Headquarters
	
	
	XX
	XX
	XX
	XX
	XX
	XX
	XX
	XX
	XX
	USA DC


Attachment 1:
INDICATORS OF REPETITION AND DESERTION IN 2005

	Countries
	Enrollment% 2002-3 females
	Trained Female Teachers ECD%
	Repetition 1stGrade ***   %
	Grade of desertion in %
	Private Enrollment % of  total Enrollment 2001

	Antigua & B.

Argentina

Bahamas

Barbados *85.1

Belize*68.9

Bolivia**(81.2)

Brazil

Canada

Chile

Colombia

Costa Rica

Cuba

Dominica

Dominican Rep.

Ecuador* (69.3)

El Salvador

Grenada

Guatemala

Guyana*(37.6)

Haiti

Honduras

Jamaica

Mexico

Nicaragua*(29.4)

Panama*(37.4)

Paraguay

Peru

S. Kitts

S. Lucia

S. Vincent

Surinam

Trinidad & T.

United States

Uruguay

Venezuela


	- -

50

49

49

51

49

49

48

49

49

49

48

47

49

50

50

50

50

49

---

50

50

50

50

49

49

50

46

51

49

50

49

49
	               --          

             60.0          

             84.5

             68.0

             85.0

             ----

           -----

            90.5

             84.7

           100.0

             75.0

             75.0

             72.0

              ----

              31.6

            100.0

              37.8

              -----

              ----

              -----

            ------

             29.9

             54.0

#           67%

            -----

             60.0

             58.0

             ----

           100.0

            20.0

           100.0

             20.2

             ----
	 ----                        10.4                  

---

----

14.1                 2.8

31.1

---

 0.9

11..5                    15.1

---                     7.0                     2.6                     4.0                   14.6                     4.5                   27.0                     4.0

----

---                  4.6                   9.6                 10..9                 10.0                 13.5                   6.0                   1.9                   5.4

---

---                  10.7

---               18.6                  12.6


	-----

2.5

---

2.6

11.9

9.7

6.1

----

----

18.9

 1.8

9.4

7.3

4.7

12.5

16.1

7.1

13.9

----

----

----

---

3.9

18.8

4.9

9.6

5.5

11.3

----

----

---

---

---

3.0

---


	100.0

 28.2

 79.5

18.4

100.0
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*** Data are from 1999-2000 # Report from the Catholic University, Asuncion, Paraguay. 67% are teachers graduated in Primary or Elementary.

Attachment 2 

SURVEY OF COUNTRIES on priorities of the attention to Early Childhood Education.  February  2006

Argentina: Ana Tocco, Director, Provincia de Buenos Aires: Investigations, Educational Model, pedagogical practice, public policy, intersectorial and interdisciplinary work. Marisa Gigena,  Director of NGO  Nuestros Niños: Capacitation of professors, university network to fix standards, do longitudinal studies and organize a symposium. 

Barbados presented a sub-regional project to the eleven countries of the Caribbean on pedagogical practice, preparation of educational materials, guides for teachers. 

Brazil: Gisela Wajskop, university professors in Sao Paulo; forms of service organizations respecting family diversity; superior formation of professors. 

Chile, María Victoria Peralta, National director and Chief of international capacitation of the Universidad Central: Contribution of the universities to the subject of curriculum, develop experiences of Kingergardens or Early Childhood schools of advanced and special capacitation.  Symposium. 

Costa Rica: Ana Isabel Cerdas, National Directors:  Symposium to treate evaluation in the educational process and from the training of the professor.  

Ecuador. César Paredes, National Directors:  quality in the interventions of whichever modality, cultural pertinence and inter-culturalism in the interventions with boys and girls under age six, evaluation on early childhood development.  

Guatemala: Ingrid Rodríguez, specialist:  Symposium to understand the reality of the programs for zero to three years old, capacitation. 

Nicaragua: Martha Centeno, specialist:  elaboration of projects-


Paraguay: Peggy Pérez, assesor of the Ministry and department chair of the Universidad Católica: program ages zero to three, design of the teacher training, specialization and professionalization. 

Peru, Regina Moromisato, professor of the Universidad Católica: capacitation in management with a basis on results, Training on the integral attention from an ecological standpoint; investigation and generation of pedagogical innovations for rural areas, capacitation for the work in single teacher classrooms, promote observatories for childhood and family, internships for authorities.  

Maribel Córmack Lynch, president of the Network of the promotion of childhood:  participation of parents of the family and community, articulation family-cradle or program; articulation of initial-basic education, pedagogical practice. 

Dominican Republic, Rosa Ariza, Department chair Universidad Santo Domingo: Policies of increased coverage, access of children less than three years, updating of the initial training of teachers and capacitation of administrators.

Trinidad yand Tobago, Ann Thomhill, specialist, Capacitation in strategies of implementation of services for different ages, transition of early childhood education to basic as a crucial theme.  Have the Symposium. 

Uruguay. Laura Bor, Vice-president of the OMEP: Investigation. Ana María Stalla, national director and Susana Mara, Director of Early Childhood Education Degrees, Universidad Católica: Simposium to address the themes of early childhood education, understand specific necessities and work strategies.  Form a network with other universities

Venezuela, María Auxiliadora González, national director, brought project to the authorities of the CIE, with an emphasis on the theme of the State of the Art on attention to minors aged 0 to 3.  

Zulia Maldonado, university professor of Universidad Central: Pedagogical practice.

UNICEF-TACRO: Garren Lumpkin, Regional education assessor:  Education of parents (0 to 3), family competencies, articulation home-early childhood and early childhood-basic, Reading, writing and mathematic competencies for school; Indigenous and African-American early childhood population; language and cultural diversity; Inter-family violence, gender, handicapped.  

BERNARD VAN LEER FOUNDATION, Leonardo Yanez,  Program specialist, Latin America Section, expressed interest in developing collaborative actions in early childhood education, indigenous populations of the Amazon. 

� The book “OCDE Review of Teaching Indicators” (2004) reports that OCDE countries spend 2.2 times more per student on higher education: US $3,047 per preschool student; $4,819 per primary student; $6,668 per secondary student and $12, 310 per higher ed student.  In 2005, Chile reported that it spent $1,766 per preschool student; $1,940 per primary student; $2,016 per secondary student and $7,483 per higher ed student.  The gap of spending per student between preschool and higher ed is almost 5 times greater.





